CHAPTER 21

30 MCQ answers

1) Answer: (d). It was not until the turn of the 1900s that psychology was first applied to understanding criminal behaviour, and forensic psychology did not really emerge as a speciality until the middle of the twentieth century. But forensic psychology has quickly grown in popularity, aided and abetted by several well-known television series. University postgraduate courses have expanded to include forensic psychology, and there is now a range of professional opportunities for those with the appropriate qualifications.

2) Answer: (a). According to the Concise Oxford English Dictionary, ‘forensic’ means ‘Of, used in, courts of law’. So, strictly speaking, forensic psychology is the application of psychology to matters concerning the court of law. Wrightsman’s Forensic Psychology takes just this approach in proposing that ‘Forensic psychology is reflected by any application of psychological knowledge or methods to the task facing the legal system’ (2001, p. 2). This correct usage of the term ‘forensic’ is similarly reflected in other texts given specifically to forensic psychology (Gudjonsson & Haward, 1998) or more generally to psychology and law (Bartol & Bartol, 1994; Kapardis, 1997; Stephenson, 1992). But ‘forensic psychology’ has also come to be used in a much broader sense – when psychology is associated with any topic even remotely related to crime, such as the development of anti-social behaviour, the study of different types of offender, and crime prevention. This improper use of the term ‘forensic’ has, rightly, met with disapproval (Blackburn, 1996), but its use has become widespread. In considering the topic of forensic psychology in the broad sense it is helpful to distinguish between legal psychology – which can be thought of in terms of Wrightman’s definition – and criminological psychology – the application of psychological knowledge and methods to the study of crime and criminal behaviour.
3) Answer: (c). The application of psychology to the legal arena took place even as psychology first developed as a university-based academic discipline, and in their history of forensic psychology, Bartol and Bartol (1999) note that several eminent figures, such as J. McKeen Cattell (1895), Alfred Binet (1905), William Stern (1906) and Sigmund Freud showed an interest in legal psychology. But there is little doubt that the most influential figure of the time was the American‑based German psychologist Hugo Münsterberg (1863–1916). A doctoral student of Wilhelm Wundt in Leipzig, Münsterberg met William James at Harvard in 1889, eventually taking a post there in 1897 (Spillmann & Spillmann, 1993). While writing on many areas of psychology, often in a controversial manner (Hale, 1980), Münsterberg’s major contribution to the fledgling discipline of forensic psychology is to be found in his book, published in 1908, On the Witness Stand. He advanced the view that psychology could usefully be applied to enhance understanding of courtroom issues and procedures. In particular, Münsterberg drew attention to the psychologist’s understanding of perception and memory, claiming that psychological knowledge provided insight into the reliability of witness testimony (thereby making the case for the psychologist as expert witness). At the time, Münsterberg’s claims for the practical benefits of psychology in the courtroom drew fierce attack from the legal profession (Wigmore, 1909). But his writings have stood the test of time in anticipating important areas of research, such as the study of the reliability of evidence, as seen in investigations of eyewitness memory and confessional evidence.

4) Answers: (a) and (d). Research into the accuracy of eyewitness testimony has focused on initial observation of the incident (acquisition), the period between seeing and recalling (retention) and, finally, giving testimony (retrieval).

5) Answer: (d). Researchers have engaged with a wide range of relevant variables over a long period (Goodman et al., 1999; Ross, Read & Toglia, 1994; Sporer, Malpass & Koehnken, 1996), including:

· social variables, such as the status of the interrogator;

· situational variables, such as the type of crime;

· individual variables, such as witness age; and

· interrogational variables, such as the type of questioning.

6) Answer: (b). During the retention stage, witness memory may be subject to various influences, such as discussion with other witnesses and exposure to media accounts of the crime, not to mention the fact that memory becomes less accurate over time. So the time interval between acquisition and retrieval is an obvious consideration. Several studies have compared the accuracy of eyewitness face identification over short and long time intervals. Malpass and Devine (1981), for example, chose short (three-day) and long (five-month) intervals. They found, not surprisingly, that after three days there were no false identifications, but after five months the rate of false identifications had risen (table 21.1). Conversely, the rate of correct identifications was initially high but fell significantly at five months. Krafka and Penrod (1985) reported a similar study to Malpass and Devine (1981) and reported a similar finding with the much shorter time intervals of two hours and 24 hours. The force of the evidence suggests that identification accuracy does decrease with time, although the rates for false and correct identifications may be different.

7) Answer: (c). During the retrieval stage, factors that potentially influence the accuracy of eyewitness testimony include interview style and the use of aids to recall, such as the photofit and identity parades. Studies of the impact of leading questions (questions that either intentionally or unintentionally contain information that can bias the respondent’s reply) show that even subtle changes in question wording can influence testimony. For example, Loftus and Palmer (1974) asked witnesses to a filmed traffic accident to estimate the speed of the cars when ‘they [blank] into each other’: for different groups of witnesses the blank read ‘contacted’, ‘hit’, ‘bumped’, ‘collided’ or ‘smashed’. The witnesses’ estimates of the speed increased according to the level of force implied by the verb contained in the question. In later questioning (conducted as part of the Loftus and Palmer, 1974, study), those witnesses who had been asked about the car ‘smash’ were more likely to say – mistakenly – that they had seen broken glass. Additional studies have established that misleading information presented to witnesses is more likely to have an influence on peripheral details than central events (Read & Bruce, 1984). Furthermore, it seems that the effects of leading questions such as those used by Loftus and Palmer (1974) are a direct product of the demands of the questioning procedures, rather than the questions leading to permanent changes in memory (Zaragoza, McCloskey & Jarvis, 1987). This last point emphasizes that witnesses can give incorrect replies to questions even though the memory trace (‘retention’) itself has apparently not been distorted.

8) Answer: (a). Narby, Cutler and Penrod (1996) have created three categories of witness-related evidence based on reliability and magnitude of effect:

1. reliable and strong factors that show consistent effects on eyewitness memory (e.g. there are differences in memory performance between adult and child witnesses; if a person is wearing a disguise, such as a hat, this influences accuracy of memory; and the length of time, termed ‘exposure duration’, that the witness has to observe an incident);

2. reliable and moderate factors that show effects in some studies but not in others (e.g. the match between the level of confidence a witness has in their memory and how accurate it really is; weapon focus; and crime seriousness); and

3. weak or non-influential factors that have little or no effect on witness accuracy (e.g. witness gender; the personality of the witness; and (within limits) the witness’s level of intelligence).

9) Answer: (a). Critics such as Konečni and Ebbesen (1986) and Yuille and Cutshall (1986) note the lack of realism in many experimental studies, such as the use of filmed crimes, and the participants’ awareness of the research aims. The matter boils down to one of control – laboratory studies allow a high degree of control at the expense of realism. Field research is more realistic and ‘ecologically valid’ but prey to a host of influences that reduce control over the variables being measured. This is a problem which has bedevilled many areas of psychological research but its influence is arguably no more profound than in the field of forensic psychology.

10) Answer: (d). The strongest conclusions that can be validly drawn will most likely be derived from a variety of studies (including laboratory studies, case studies, field studies and archival studies) which employ a broad range of different experimental designs and methodologies (see chapter 2 on ‘triangulation’).

11) Answers: (a), (b), and (d). In law, a confession is exceptionally powerful evidence – an irrefutable admission of guilt. But while most confessions are true, some people have been known to ‘confess’ to a crime they did not commit. 

12) Answer: (a). Gudjonsson (2003) offers a catalogue of cases in which people have been imprisoned for long periods, or even executed, on the basis of a false confession. In the UK these infamous cases include those of the ‘Guildford Four’ and ‘Birmingham Six’, two court cases from the mid-1970s, in which four and six innocent people respectively received long prison sentences based on evidence that included false confessions. How often such cases arise is impossible to know – matters of guilt and innocence are not always clear-cut, and the discovery of a mistake in sentencing can take years to come to light. Undoubtedly, some such errors never do.

13) Answer: (c). A voluntary false confession occurs when, in the absence of any obvious external pressure, an individual presents himself to the police and admits to a crime he did not commit. Kassin and Wrightsman (1985) suggest several possible reasons for this behaviour:

1. the desire for notoriety – it is a feature of many high-profile crimes that substantial numbers of people come forward to confess;

2. the individual may feel guilty about a previous event in his life, and believe he deserves to be punished;

3. inability to distinguish between fact and imagination, so internal thoughts of committing a crime become ‘real’ (this type of behaviour is often associated with major mental disorders such as schizophrenia);

4. the desire to protect someone else, such as a child or partner (this type of false confession can be coerced as well as voluntary).

14) Answers: (a) and (c). Voluntary false confession may occur through the desire to protect someone else, such as a child or partner (this type of false confession can be coerced as well as voluntary). Gudjonsson (2003) notes revenge as another motive that can lead to a false confession. In one case, a man made a false confession deliberately to waste police time as revenge for what he perceived as his previous wrongful treatment by the police. In contrast to voluntary false confessions, the essential element of a coerced confession is that the individual is persuaded to confess. As Kassin (1987) suggests, to understand coercion within the context of a false confession it is necessary to begin with the process of police interrogation.

15) Answer: (d). Interrogational tactics, frequently based on the social psychology of conformity, obedience and persuasion (see chapter 18), increase the pressure on the suspect so that s/he will fall into line with the interrogator’s view of events. The interrogator will do this by suggesting that that they have the power to determine what charge will be brought, whether the suspect will receive bail or be remanded in custody, and whether to involve other people known to the suspect. 

16) Answer: (b). The interrogator might use persuasive tactics designed to encourage the suspect to confess, suggesting, for example, that there is evidence proving the case against the suspect, or that accomplices have confessed, or even, as Gudjonsson and MacKeith (1982) noted, by producing dummy files of evidence.

17) Answer: (b). Gudjonsson and Clark (1986) suggested that a suspect will come to an interrogation with a general cognitive ‘set’ that may be hostile, suspicious or cooperative. This cognitive set (itself related to factors such as intelligence, level of stress and degree of previous experience of police questioning) will influence the suspect’s appraisal of the situation, and so affect the suspect’s strategy for coping with the interrogation. Gudjonsson and Clark describe two styles of initial coping response.

18) Answer: (a). Gudjonsson and Clark describe two styles of initial coping response:

1. a logical, realistic approach, which seeks actively to deal with the situation and may lead to active resistance (which may weaken as the interrogation progresses) to the interrogator’s persuasion to confess; and

2. a passive, helpless stance, which avoids confrontation with the interrogator, and so reduces stress but may lead to increased susceptibility to the interrogator’s persuasive tactics. 

During questioning, the suspect has to recall information, but she must also make some difficult decisions. 

19) Answer: (a). During questioning, the suspect has to decide how confident s/he is in her memories, what answer to give the interrogator (which may not be the same as the suspect’s private knowledge of events) and whether s/he trusts the interrogator. Resistant suspects are likely to hold onto their own version of the truth, rebutting persuasive attempts to bring them to confess. Coerced suspects may change their version of the truth so as to agree with the interrogator. 

20) Answer: (c). The example in answer (b) is called a coerced–compliant false confession.

21) Answer: (b). The notion of compliance has a long history in psychological research (Asch, 1956; Milgram, 1974; see also chapter 18). The compliant suspect copes with the pressures of interrogation by coming to agree with the interrogator. This might happen for several reasons: the suspect might wish to please the interrogator, avoid further detention and interrogation, avoid physical harm (real or imagined) or strike a deal with the interrogator that brings some reward for making a confession (Vennard, 1984).

22) Answers: (a) and (b). Interviews are one of the most common ways of gathering information across a range of settings for a variety of reasons (Memon & Bull, 1999). In the context of crime investigation, there will be interviews with witnesses, suspects and victims, all conducted with various aims, including gathering evidence, cross-checking information and eliciting confessions (Milne & Bull, 1999). Interviewing children has become something of a speciality in its own right (Lamb et al., 1999).

The less salubrious aspects of police interviewing have been highlighted by investigators of false confessions, but there are other, more constructive, aspects of the interview process to consider. A technique known as the cognitive interview illustrates the application of psychology to facilitate investigative interviewing. A great deal of the research on eyewitness testimony points to the frailties of memory and questions the reliability of eyewitness evidence. The cognitive interview is an attempt to find a constructive solution to these problems and improve the accuracy of eyewitness recall.

A body of evaluation studies, conducted in both laboratory and field settings, has accumulated since 1984. According to Milne and Bull (1999), the weight of evidence shows that the cognitive interview elicits more correct (that is, truthful) information than other types of interview. While there are some reservations, the technique is generally well received by police officers and has become widely used. Furthermore, recent research suggests that it is a reliable and helpful technique with child witnesses (Milne & Bull, 2003).

23) Answer: (c). According to Fisher, McCauley and Geiselman (1994), the original cognitive interview protocol incorporated the following four techniques to enhance memory retrieval:

1. Context re-instatement – the witness is encouraged to recollect aspects of the situational context (such as sights and sounds at the time of the event and relevant personal factors, such as how they felt and what they were thinking at the time of the incident).

2. Report everything – the witness engages in perfectly free recall, unconstrained by focused (and potentially leading) questioning, or self-censoring of what is reported. The theory underpinning these two techniques lies in the contextual similarity between encoding and retrieval (see discussion of the encoding specificity principle in chapter 11). So if the process of retrieval from memory can take place in a similar psychological context to that in which the information was encoded, the witness should have facilitated access to stored memories, improving the accuracy and completeness of recall (Fisher et al., 1994).

3. Reverse order – the witness is encouraged to begin their description of an event from different starting points (such as a mid-point), or to start at the end and work backwards to the beginning.

4. Change perspective – witnesses are encouraged try to give an account of the event from the point of view of another person, such as another witness or the victim.

Techniques 3 and 4 are intended to encourage witnesses to try to use many different paths to retrieve information from memory. If memories are stored as networks of associations, increasing the number of retrieval points should lead to more complete recall of the original event (Fisher at al., 1994). 

As the research and practice base developed, so the protocols for the cognitive interview expanded to include, for example, a broader range of specific questioning techniques and the use of guided imagery (Fisher & Geiselman, 1992).

24) Answers: (a), (c), and (d). Vrij lists seven qualities that make a good liar:

1. having a well-prepared story;

2. being original in what is said;

3. thinking quickly when the need arises;

4. eloquence in storytelling;

5. having a good memory for what has been said previously;

6. not experiencing emotions such as fear or guilt while lying (see chapter 6); and

7. good acting ability.

25) Answer: (a). SVA consists of three elements:

1. A statement is taken in a structured interview.

2. The content of the statement is judged by the forensic psychologist in a criterion-based content analysis (CBCA). These content criteria are concerned with the general characteristics of the statement (such as whether it has a logical structure), the specific contents of the statement (such as descriptions of events and people), motivation-related content (such as admission of a lack of memory) and offence-specific elements (concerning the fine details of the offence).

3. The CBCA is necessarily subjective, and needs to be evaluated against a standard set of questions set in the ‘validity checklist’ (Raskin & Esplin, 1991). This checklist raises questions about the conclusions drawn from the analysis. In other words, the content analysis itself is put to the test by systematic consideration of interviewee characteristics. The interviewee’s psychological and motivational characteristics, the characteristics of the interview and a ‘reality check’ against other forensic evidence are all examined.

26) Answer: (c). The methodology used in the Cambridge Study has involved not only access to official records, but also repeated testing and interviewing of the participants, as well as their parents, peers and schoolteachers. By comparing the worst offenders with the remainder of the cohort, predictive factors began to emerge. These are factors evident during childhood and adolescence that have predictive value with respect to behaviour in later life. The Cambridge Study strongly suggests that the intensity and severity of certain adverse features in early life predict the onset of anti-social behaviour and later criminal behaviour. The force of the Cambridge Study and other similar research is to suggest that we need prevention strategies to reduce child and adolescent anti-social behaviour (Farrington, 2002). Such strategies might include improving young people’s school achievement and interpersonal skills, improving child-rearing practice and reducing poverty and social exclusion.

27) Answer: (c). Contemporary psychological theory characterizes violence in this context in terms of an interaction between the qualities of the individual and characteristics of their environment. As with delinquency, the development of violent behaviour can be studied over the lifespan, leading to the formulation of complex models of violent conduct. Nietzel, Hasemann and Lynam (1999) developed a model based on four sequential stages across the lifespan (table 21.3). This is an excellent example of an attempt to integrate social, environmental and individual factors to characterize the key factors underlying violence. At the first stage, there are distal antecedents to violence, divided into biological precursors, psychological predispositions and environmental factors. At the second stage, there are early indicators of violence as the child develops, such as conduct disorder and poor emotional regulation. Third, as the child matures, the developmental processes associated with the intensification of violent behaviour come into effect, including school failure, association with delinquent peers, and substance abuse. Finally, as the adolescent moves into adulthood there is a stage at which maintenance variables come into force, including continued reinforcement for violent conduct, association with criminal peers, and social conditions that provide opportunities for crime.

28) Answer: (c). Social information-processing is a theoretical model of how we perceive and understand the words and actions of other people. Crick and Dodge (1994; Dodge, 1997) suggested that we follow a sequence of steps when we process social information:

· encoding social cues

· making sense of these cues

· a cognitive search for the appropriate response

· deciding on the best option for making a response

· making a response.

There is evidence that aggressive young people search for and encode fewer social cues than their non-aggressive peers (Dodge & Newman, 1981) and pay more attention to cues at the end of an interaction (Crick & Dodge, 1994). This misperception may in turn lead to misattribution of intent, so that the actions of other people are mistakenly seen as hostile or threatening (Akhtar & Bradley, 1991; Crick & Dodge, 1996). Studies also suggest that violent people show restricted problem-solving ability and consider fewer consequences than non-violent people (Slaby & Guerra, 1988).

29) Answers: (a) and (b). Meta-analysis allows inspection of the aggregated findings from a group of studies around a common theme. Its use in studies into the effects of offender treatment has had a profound effect on recent practice. Offender treatment meta-analyses draw the critical distinction between clinical and criminogenic outcome variables. In this context, ‘clinical outcomes’ refers to changes in some dimension of personal functioning, such as psychological adjustment, attitudes or social competence. On the other hand, ‘criminogenic outcomes’ refers specifically to measures concerned with crime, such as self-reported delinquency, official reconvictions and type of offence. As the evidence accumulates, a broad consensus has been reached regarding the characteristics of treatments that impact on offending. The translation into practice of these principles derived from meta-analysis has become known as the What Works form of treatment programmes (McGuire, 1995). The possibilities raised by the What Works principles have been recognized in the UK at a government policy level (Vennard, Sugg & Hedderman, 1997) and have significantly influenced work with offenders in prison and on probation. The development of national programmes for working with offenders has become a major initiative, seeking to capitalize on the possibilities raised by What Works (Lipton et al., 2000).

30) Answer: (b). Aggression Replacement Training (ART) – a research-based programme for working with violent offenders – consists of three components, delivered sequentially, and so would qualify as a multi-modal programme:

1. Skill streaming involves the teaching of skills to replace out-of-control, destructive behaviours with constructive, prosocial behaviours. Social skills are taught in terms of step-by-step instructions for managing critical social situations. For example, offenders might be taught conflict negotiation skills for use in situations where previously they would have used aggression.

2. Anger control training first establishes the individual-specific triggers for anger, then uses the anger management techniques of (i) enhancing awareness of internal anger cues, (ii) teaching coping strategies, (iii) skills training, (iv) self-instruction and (v) social problem-solving. Thus, offenders are taught to recognize their own feelings of anger and then helped to develop strategies, using new skills and enhanced self-control, to control anger and hence reduce aggression.

3. Moral reasoning training is concerned with enhancing moral reasoning skills and widening social perspective-taking. This is achieved through self-instruction training, social problem-solving and skills training. The focus here is on increasing the offenders’ understanding of the effects of their actions on others people, thereby enhancing the values that young people have for the rights and feelings of others.

