CHAPTER 11

30 MCQ answers

1) Answer: (c). To a psychologist, memory is far more than simply bringing to mind information encountered at some previous time. Whenever the experience of some past event influences someone at a later time, the influence of the previous experience is a reflection of memory for that past event.

2) Answer: (b). Memory plays a role whether or not we intended to learn during the ‘past event’. In reality, comparatively little of our time is spent trying to ‘record’ events for later remembering; most of the time we are simply getting on with life. Just as memory is not dependent upon an intention to record events, it also plays a role regardless of our intention to recall or draw upon those past events.

3) Answer: (a). To recall information is to bring it to mind. Usually there is some cue that initiates and/or aids the recall. Examination questions, such as ‘Contrast Piaget’s developmental stages with those of Erikson’, contain content cues that direct recall to information relevant to the examiner’s aims. Questions such as ‘What did you do on Friday night?’ contain time cues. Cues such as these are very general and do not provide a great deal of information. Recall in response to these sorts of non-specific cues is generally termed free recall.

4) Answer: (c). Our ability to identify some past event or information when it is presented again is termed recognition. In examinations, true–false, matching and multiple-choice questions typically target the student’s ability to recognize information (e.g. ‘Traits are relatively stable personality characteristics – true or false?’). In real life, questions like ‘Did you go to see a film after you left the pub?’ suggest some event or information and ask the rememberer whether it matches the past.

5) Answer: (d). Many factors influence the effectiveness of cues; one such factor is the amount of targeted information. The cue overload principle (Mueller & Watkins, 1977) states that as more information is tied to each cue a smaller proportion of that information will be recalled.

6) Answer: (b). Frequently used words, such as ‘table’, are better recalled than lower frequency words like ‘anchor’, but strangely enough, the lower frequency ones are better recognized (Shepard, 1967).

7) Answer: (a). Different outcomes may be obtained when memory is inferred from different behaviours. There is no single, straightforward measure of memory, which therefore suggests that the effects of memory are not the result of a single, straightforward system or process.

8) Answer: (c). Neisser (1967) has likened remembering to the task of a palaeontologist who constructs a dinosaur from an incomplete set of bones and a great deal of knowledge about dinosaurs. The past event leaves us with access to an incomplete set of bones (with occasional ‘foreign’ bones that are not from the past event at all). Our knowledge of the world directs our efforts to assemble those bones into something resembling the past event. The memory we construct, like the dinosaur in the natural history museum, may contain some actual elements of the past, but it is a construction that belongs to the present.

9) Answer: (a). Most research has been experimental work, comparing controlled conditions in a laboratory setting. The manipulated conditions might include any variable that is expected to influence memory, such as the familiarity of the material, the degree of similarity between study and test conditions, and the level of motivation to learn. Traditionally, researchers have studied memory for lists of words, non-words (i.e. nonsense words like ‘argnop’ or ‘DAL’), numbers or pictures, although many other sorts of materials have been used as well, including texts, stories, poems, appointments and life events. 
So most systematic investigations of memory have been experimental, conducted in a laboratory, and involving a set of to-be-remembered words or other similar materials.

10) Answer: (a). Memory is not observed directly – it is inferred from performance on a task.

11) Answer: (b). People who were awake during the presentations were more than twice as likely to report the target words as people who slept. There was no real difference between individuals’ subsequent reports of key words when the words had been read to them and when the words had not been read to them. If people were awake during word presentation, then the presentations of the lists had a big effect on subsequent memory for those key words.

12) Answer: (d). Episodic memory can be defined as memory for the personally experienced events of your life. Such memories naturally tend to retain details of the time and situation in which they were acquired. Semantic memory, by contrast, is knowledge that is retained irrespective of the circumstances under which it was acquired.

13) Answer: (b). Declarative knowledge is explicit knowledge that people are consciously aware of and can report. For example, you can probably remember eating breakfast this morning. Procedural knowledge is knowledge of how to do things, such as riding a bicycle or typing.

14) Answer: (a). The implicit/explicit memory distinction is often tangled up (and therefore potentially confused) with two different types of task. Some tasks require people to think about meanings and concepts; these are called concept-driven tasks. Others require people to focus on the materials in front of them; these are called data-driven tasks (Roediger, 1990). Category-driven tasks and image-driven tasks do not exist in this context.
15) Answer: (b). A three-stage model of memory processing developed, reaching its fullest elaboration in the version proposed by Atkinson and Shiffrin (1968). In these stage models, information was considered to be first held very briefly in sensory memories before a selection of this information was transferred to a short-term store. From here, a yet smaller amount made its way into a long-term memory store. A mid-term store does not exist in this context.
16) Answer: (c). Baddeley’s (1986, 1997) model of working memory involves three main components: a central executive (controls attention and coordinates the slave systems), and two so-called ‘slave’ systems – the phonological loop (contains a phonological store and an articulatory control process – responsible for ‘inner speech’) and the visuo-spatial sketch pad (responsible for setting up and manipulating mental images). To these Baddeley (2001) has added an episodic buffer (integrates and manipulates material in working memory).

17) Answer: (b). Craik and Lockhart (1972; Craik, 2002) argued that how well we remember depends on how we process information. They described different levels of processing, from ‘superficial’ levels that deal only with the physical properties of what is to be remembered, through ‘deeper’/intermediate processes involving phonological properties, down to yet deeper processes that involve semantic processing of the material (i.e. perhaps involving elaboration of the material).

18) Answer: (a). Tulving (1983) developed the encoding specificity principle, which emphasizes the relationship between what occurs at study time (encoding) and what occurs at test time (retrieval). What is encoded in any particular situation is selective – it is determined by the demands on the individual at study time. According to the encoding specificity principle, what will be remembered later depends on the similarity between the memory test conditions and the original study conditions. Transfer appropriate processing refers to the fact that, for the best recall, the type of memory encoding needs to be appropriately matched to the type of cueing information that will be available at recall.
19) Answer: (a). Patients with hippocampal damage can learn new skills without forming episodic memories. So a patient who has had his hippocampus surgically removed would eventually be able to solve a complicated puzzle that he attempted over many days. Yet each time he was given the puzzle, he denied having ever seen it before (Cohen & Corkin, 1981). This tells us that the hippocampus appears to play an important part in the formation of episodic memories.
20) Answer: (d). McWeeny, Young, Hay and Ellis (1987) tested people who studied the same set of words; sometimes the words were presented as names, sometimes as occupations. The same words were remembered much better when presented as occupations than as names. It is apparently easier to learn that someone is a carpenter than that they are named Mr Carpenter! Nevertheless, names that are also real words do have an advantage over ‘non-word’ names. It was Cohen (1990) who showed that meaningful words presented as names (e.g. Baker) are better remembered than meaningless words presented as occupations (e.g. ryman).

21) Answer: (c). Bower, Karlin and Dueck (1975) studied memory for droodles are simple line drawings of nonsense pictures. Some participants were given a meaning for each droodle (e.g. a midget playing a trombone in a telephone booth; an early bird who caught a very strong worm). These individuals were able to sketch the pictures from memory far better (70 per cent correct) than participants who were not given these meanings (51 per cent correct).

22) Answer: (b). Bartlett (1932) proposed that we possess schemata (or schemas), which he described as active organizations of past experiences.

23) Answer: (a). It is possible to remember without understanding – especially with extra aids, such as having the information presented for verification.

24) Answer: (d). The findings of these and similar studies indicate that people tend to remember what is consistent with their schemas or scripts and to filter out what is inconsistent.
25) Answer: (a). Loftus and colleagues have explored in depth the misinformation effect (Fruzzetti et al., 1992; Loftus & Loftus, 1980). This arises when misleading information is introduced indirectly. For example, Loftus, Miller and Burns (1978) showed participants a series of slides along with the story of a road traffic accident. Later, the participants were questioned about the event. One of the questions was slightly different for half of the participants, in that it referred to a stop sign instead of a yield (give way) sign. Participants who were asked the question with the misleading information were more likely to identify falsely that particular slide in a later recognition memory test. These participants tended to choose the slide with the road sign that had been mentioned in the misleading question, rather than the one they had actually seen.

26) Answer: (d). Related to the misinformation effect, but with more potentially serious consequences, are recovered and false memories (Ceci & Bruck, 1995; Loftus & Ketcham, 1994). Under therapy, some adults have recovered memories of alleged abuse in childhood that have led to criminal convictions (Loftus & Ketcham, 1994). But substantial research has shown that, under certain circumstances, false memories can also be created. Sometimes these are benign (Roediger & McDermott, 1995). However, it is also possible to create, using suggestions and misleading information, memories for ‘events’ that the individual believes very strongly happened in their past but which are, in fact, false (Ceci & Bruck, 1995; Loftus & Ketcham, 1994). So it remains at least plausible that some abusive events that people ‘remember’ are in fact false memories.
27) Answer: (b). Maintenance rehearsal can be described as maintaining the memory temporarily but doing nothing for longer-term memory. In contrast to maintenance rehearsal is elaborative rehearsal. Rather than simply repeating information in an effort to maintain its availability, in elaborative rehearsal the meaning of the information is considered and elaborated. Although both types of rehearsal can keep information available for a short time, recall after a delay is much better when the information has been rehearsed elaboratively than when it has merely been rehearsed in a maintenance fashion (Bjork & Jongeward, 1975).

28) Answer: (c). Bahrick and Phelps (1987) demonstrated the robustness of the spaced study effect: 8 years after the teaching session, the participants who had learned and relearned with a 30-day interval performed at a level 250 per cent higher than the same-day learning/relearning group!
29) Answer: (a). The oldest mnemonic method is the method of loci, a mnemonic technique used to improve memory by creating images that link the items to be remembered with a series of familiar locations. Pegword mnemonics is a method for remembering items by imagining them interacting with a learned set of peg items. Imagery mnemonics have been developed to tackle a range of practical memory problems and, in Morris, Jones and Hampson’s (1978) study of several stage memory performers, produced an 80 per cent improvement in the learning of names. Similar techniques have been extended to language learning, such as the linkword system – extensively investigated and developed by Gruneberg (1987, 1992).
30) Answer: (a). Metamemory refers to the understanding that people have of their own memory.
